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Pittsfield Middle High School   
Authentic Assessment/IBL Team Working Group Meeting   
 

October 25, 2012  
11:00am – 6:00pm  

 
 
 
 
 
 
 
 
 
 
 
 
 
11:00 – 11:30             Opening Activities 

a) Teacher‐led activator (Brian) 
b) Review of agenda 
c) Review of norms 

 
11:30 – 11:45             Team‐Led Activity Debrief  
 
11:45 –12:15    PAR Board Debrief 

a) Review action plan developed in August 

b) Develop work‐specific goals for each section of the June 2013 outcomes 

 
12:15 –1:00  Late Start Wednesday Review   (Working Lunch) 

 Paul 

 Bill 

 Upcoming 
 
1:00 – 2:00         IBL SMART Goal 1: Creating a Common Language/Glossary 

 Use Chalk Talk Protocol to identify what IBL words and concepts will be 
important to use and define when working with students, the faculty, and 
the larger Pittsfield community  

 
2:00 – 2:15         BREAK 

 

 
 

EXPECTED OUTCOMES: By the end of the session we will have… 
 

 Debriefed the PAR Board visit and Late Start Wednesday presentation 

 Begun creation of a Common Language Glossary 

 Deepened our understanding of using essential questions when planning and teaching lessons 

 Practiced using a Text‐Based Discussion protocol 
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2:15 – 3:15         The Art of Questioning ‐ Text‐Based Discussion 

 Use Making Meaning Protocol to discuss Chapter 1 of Make Just One Change: 
Teach Students to Ask Their Own Questions by Dan Rothstein and Luz 
Santana 

 

3:15 – 4:45         Working Time: Designing a Lesson  

 Use the PMHS Project Design Template to design a lesson that incorporates a 
question and ends in an authentic assessment 

 

4:45 – 5:45         Group Presentations 
a) Mini‐presentations lesson plans 

 
5:45 – 6:00         Closing Activities 

a) Journaling  

b) Norms Review 

c) Driving and Restraining Forces (Force Fields) 

 

 
 



Protocols are most powerful and effective when used within an ongoing professional learning community and facilitated by a skilled facilitator. To learn more 
about professional learning communities and seminars for facilitation, please visit the School Reform Initiative website at www.schoolreforminitiative.org

Chalk Talk
Developed by Hilton Smith, Foxfire Fund; adapted by Marylyn Wentworth.

Chalk Talk is a silent way to reflect, generate ideas, check on learning, develop projects or solve problems. 
It can be used productively with any group—students, faculty, workshop participants, committees. 
Because it is done completely in silence, it gives groups a change of pace and encourages thoughtful 
contemplation. It can be an unforgettable experience. Middle Level students absolutely love it—it’s the 
quietest they’ll ever be!

Format
Time: Varies according to need; can be from 5 minutes to an hour.
Materials: Chalk board and chalk or paper roll on the wall and markers.

Process	
1.  The facilitator explains VERY BRIEFLY that chalk talk is a silent activity. No one may talk at all and 

anyone may add to the chalk talk with words or graphics as they please. You can comment on other 
people’s ideas simply by drawing a connecting line to the comment. It can also be very effective to say 
nothing at all except to put finger to lips in a gesture of silence and simply begin with #2.

2.  The facilitator writes a relevant question in a circle on the board. 
 Sample questions:

• What did you learn today?
• So What? or Now What?
• What do you think about social responsibility and schooling?
• How can we involve the community in the school, and the school in community?
• How can we keep the noise level down in this room?
• What do you want to tell the scheduling committee?
• What do you know about Croatia?
• How are decimals used in the world?

3.  The facilitator either hands a piece of chalk to everyone, or places many pieces of chalk at the board 
and hands several pieces to people at random.

4. People write as they feel moved. There are likely to be long silences—that is natural, so allow plenty of 
wait time before deciding it is over.

5.  How the facilitator chooses to interact with the Chalk Talk influences its outcome. The facilitator can 
stand back and let it unfold or expand thinking by:
• circling other interesting ideas, thereby inviting comments to broaden
•  writing questions about a participant comment
•  adding his/her own reflections or ideas
•  connecting two interesting ideas/comments together with a line and adding a question mark.



Protocols are most powerful and effective when used within an ongoing professional learning community and facilitated by a skilled facilitator. To learn more 
about professional learning communities and seminars for facilitation, please visit the School Reform Initiative website at www.schoolreforminitiative.org

Actively interacting invites participants to do the same kinds of expansions. A Chalk Talk can be an 
uncomplicated silent reflection or a spirited, but silent, exchange of ideas. It has been known to solve 
vexing problems, surprise everyone with how much is collectively known about something, get an 
entire project planned, or give a committee everything it needs to know without any verbal sparring.

 
6.  When it’s done, it’s done.

7. The Chalk Talk can be considered complete at this point or it can become the basis for a further discus-
sion. Questions to raise with the group might include:
• What do you notice about what we wrote?
• What do you wonder about now?
• What was the Chalk Talk like for you?



Protocols are most powerful and effective when used within an ongoing professional learning community and facilitated by a skilled facilitator. To learn more 
about professional learning communities and seminars for facilitation, please visit the School Reform Initiative website at www.schoolreforminitiative.org

The Making Meaning Protocol
Adapted for use With a “Text”

Developed by Daniel Baron.

1.	Getting	Started
• Participants read the text in silence, making brief notes about aspects of it that they particularly 

notice.

2.	Describing	the	Text
• The facilitator asks the group, “What do you see?”
• Group members provide answers without making judgments about the quality of the text or their 

personal preferences.
• If an interpretation or judgment emerges, the facilitator asks for the evidence on which it is based.

3.	Asking	Questions	About	the	Text
• The facilitator asks the group, “What questions does this text raise for you?
• Group members state any questions they have about the text.
• The facilitator takes notes.

4.	Speculating	about	the	Meaning/Significance	of	the	Text
• The facilitator asks the group, “What is significant about this text?”
• Participants, based on their reading of the text, construct meaning about the insights, problems or 

issues that the text seems focused on.

5.	Discussing	Implications	for	Our	Work
• The facilitator invites everyone to share any thoughts they have about ways this particular text might 

influence their work as teachers and educators.

6.	Reflecting	on	the	Making	Meaning	Protocol
• The group reflects on the experiences of or reactions to the protocol.



PMHS Project Design Template  

ACADEMIC RIGOR 
1. What is the essential question addressed by the project? (Ex. How do authors’ lives and experiences shape 

their literary works? How do scientists solve real life problems? When is something art? 
 
 
 
2. What 21st century skills will students apply and assimilate through this project? How will students 

demonstrate these behaviors? 
 
 
 

21st CENTURY SKILLS HOW STUDENTS WILL DEMONSTRATE 
 
 

 

 
 

 

 
 

 

  
 

 
3. Which national, state, local standards are addressed by the project? What will be the evidence that students 

have met the standards?  
COMPETENCIES EVIDENCE/INDICATORS 

 
 

 

 
 

 

 
 

 

  
 

  
 

  
 

 

4. What key course concepts, themes, or inquiry methods are addresses by this project? (Ex. Using the 
substitution method to solve equations, creative writing, think like a scientist…)  

 
 
 
AUTHENTICITY 

5. Where in the “real world” might one see the problem or question addressed by the project tackled by an 
adult at work or in the community? (Ex. Local fish and game scientist also study species in our local creek.) 

 
 
 



6. How do you know that the problem or question is meaningful to students? (Ex. Students are genuinely 
interested in the advertising techniques they see in popular media. Specific topic choice was also offered.) 

 
 
 
7. What type of audience might be appropriate for the students’ work? (Ex. Industry experts, community 

decision-makers, parents, other staff members, local service clubs, other students…) 
 

 
 
ACTIVE EXPLORATION 
8. What field-based activities does this project require students to conduct? (Ex. Interview experts, participate 

in a work-site visit, collect survey data, collect scientific data…) 
 
 
 
9. Which of the following methods and sources of information are students expected to use in the project? 

(Check all that apply) 
o Interviewing 
o Observing, documenting, and/or surveying 
o Video or audio-taping 
o Gathering and reviewing published information 
o Searching on-line and electronic databases 
o Creating a symbolic representation (g/g/, model building, map making) 
o Discussion 
o Experimentation 

APPLIED LEARNING 
10.  How will students apply the knowledge they are learning to a complex or semi-structured problem? What 

will they actually do? (Ex. Students design a product, organizing an event, produce a CD) 
 

 
 
11. Which of the following 21st Century Learning Expectations does the project provide students with the 

opportunity to develop? (Check all that apply) 
o Work collaboratively in teams 
o Effectively communicate ideas and information 
o Other 
o Other 
o Other 

ADULT CONNECTIONS 
12.  Do students have access to at least one other adult with expertise relevant to their project who can address 

questions, provide feedback, etc.? 
 
          _____ Yes          _____ No          _____ Not Sure   
 

13.  Does the project offer students the opportunity to develop a broader understanding of the relevant field of 
work through observing adults during at least on in-depth work site visit? 

 
               _____ Yes          _____ No          _____ Not Sure   
 



14.  Does at least one adult from the outside the classroom help students develop a sense of the real world 
standards for the type of work arising from their project? 

 
               _____ Yes          _____ No          _____ Not Sure  
 
15. What roles will adults outside of the classroom play in this project, and how will students connect with 

these individuals? (Ex. Structural engineers will provide feedback to student teams on bridge design, 
Teacher contacts will be used.) 

 
 
ASSESSMENT PRACTICES 
16.  What are the criteria for measuring student growth in each of the following? 
 
 21st Century Skills 

 
 Standards (State and Common Core) 

 
 Product Creation 

17.  Are students asked to review and/or help establish project criteria? 
 
               _____ Yes          _____ No          _____ Not Sure 
 
18.  Which of the following methods of structured self-assessment of progress are students expected to use? 

(Check all that apply) 
o Journals and work logs 
o Conferences with teachers or adult mentors 
o Conferences with peers 
o Using a rubric or other assessment measure 
o Reviewing their progress against a work plan they developed for the project 
o Identifying areas where improvement has occurred and where it is needed  

19.  What types of ongoing feedback will students receive on their work-in-progress from teachers, mentors, 
and peers? 

 
 
 
20.  What benchmark deliverables are students expected to complete prior to the final product or outcome? (Ex. 

Formative assessments such as proposal, work plan, reflection papers, mini-presentations, models) 
 
 
 
21.  Do students prepare a culminating exhibition, performance, or demonstration at the completion of their 

project that shows their ability to apply the knowledge and skills they have gained? 
 
               _____ Yes          _____ No          _____ Not Sure 
 
22.  What opportunities are students given to conduct individual, small group and whole class reflections on 

their learning and to offer suggestions for future class projects? (Ex: Small group reflection and whole-
class debrief held the day after final exhibition.) 
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IBL SMART Goals as Modified and Accepted During the Summer 

 
IBL SMART Goal 1:  
By the end of the 2012‐2013 year the i3‐IBL Team will have defined, distilled, recorded and informed the 
PMHS community of the common “language” that describes the inquiry‐based learning (IBL) process at 
PMHS, that is easy to understand, and connects to the work of the varied PMHS professional 
development teams. 
 
  
IBL SMART Goal 2: 
By the end of the 2012‐2013 year the i3‐IBL Team will have created a set of materials to describe and 
record their work that includes project design template, assessment rubrics, POL (Presentations of 
Learning) and exhibition guidelines, and sample project overviews. 
 
 
IBL SMART Goal 3: 
During the 2012‐2013 year members of the i3‐IBL Team will expand school‐wide awareness of i3‐IBL 
materials, methods, and professional development practices by sharing them with their respective CPT 
teams at least once a month, while Arnold Clayton and David Stephen will each visit every CPT team a 
minimum of two times. 
  
 
IBL SMART Goal 4: 
During the 2012‐2013 year members of the i3‐IBL Team will work to create a framework and materials 
that describe a process for student Presentations of Learning (POLs) at PMHS and then pilot this process 
within each of their classrooms at least two times. 
  
 
IBL SMART Goal 5: 
During the 2012‐2013 year members of the i3‐IBL Team will work to refine a framework and materials 
that describe the process for the public exhibition of student work at PMHS and then pilot this process in 
the spring of 2013, engaging 50% of the faculty and 75% of the student body. 
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PMHS Definitions 

INQUIRY‐BASED LEARNING 

Inquiry‐based learning (IBL) is a student‐centered and teacher‐guided instructional approach that 
engages students in posing and answering real‐world questions. IBL builds on student’s natural curiosity 
so that they learn by investigating ideas alone and with others, explaining the evidence they collect and 
demonstrating the knowledge and skills they have gained publicly.  

IBL complements traditional instruction by providing a vehicle for extending and applying the learning of 
students in a way that connects with their interests and challenges them to acquire and analyze 
information, develop and support propositions, provide solutions, and create products that demonstrate 
their thinking and make their learning visible.  The benefits of IBL include the: 

 Practice of problem‐solving and critical thinking skills 
 Deepening of connections to disciplinary content 
 Transfer of concepts to new problems and questions 
 Development of self‐directed learning skills 
 Promotion of student ownership, engagement, and interest  

 

STUDENT‐CENTERED LEARNING 

Student‐centered learning holds the student at its center instead of the teacher. As students take on the 
role of “pro‐active learner,” they are challenged to become aware of their needs, abilities, interests, and 
learning styles as the teacher takes on the role of “coach or facilitator” of learning.  This classroom 
teaching method acknowledges student voice as central to the learning experience for every learner.  

This is similar to the way athletes learn to play a sport or musicians, an instrument. The teacher acts as a 
coach, briefly explaining new ideas and skills and then sets up effective learning activities and practice 
sessions so the students can develop knowledge and proficiency at their own pace. The students are the 
workers while the teacher coaches them and monitors their progress. Like athletes and musicians the 
students demonstrate what they have learned in a public performance. 

 

 

 
 




























